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Professor Christopher Hanlon
Office Hours: MWF 12-1 & by appointment

Coleman Hall 3811
chanlon@eiu.edu

If you ask me, the very word "multiculturalism" is a problem. In university-level literature classes, the
pedagogy of multiculturalism descends from the work of the Modern Language Association's Radical
Caucus, which during the 1970s worked to unloose literary education from near-constant attachment to
white male authors. The generation of literature professors who initiated multicultural revisions of the
U.S. literary canon were explicit that the purposes behind their task were not only (1) to give voice to
important writers who had been buried by generations of indifferent literary historians, but also (2) to
effect change in American social life. By teaching a more diverse canon of texts, this generation of faculty
would promote an openness to multiple traditions as opposed to exclusive attachment. to the white and
male one. The inclusive ethos behind that undertaking, many hoped, would have salutary effects well
beyond the classroom.

It seems fair, then, to ask if whether thirty-five years down the road, we believe that the United States has
become a more inclusive, less racist place. I don't want to imply that there are simple answers to that
question. But if we might concede that courses like ours have probably not fulfilled the mandate once
assigned, I'll go further than that and suggest that the problem lay not in the hopes themselves, but rather
in the usual mode of execution: sweeping surveys of signal "multicultural" texts allegedly bound together
by virtue of some similarly marginalized status vis a vis the white and male tradition. During the past few
decades, a multicultural canon has emerged, purporting to offer students some intimation of what it's like
to be American on various sides of various color lines. So here's my opening provocation: such collections
of texts, abstracted from the circumstances of their production, cannot allow anyone to understand other
cultures. Instead, and because they proceed without a strong sense of cultural and historical context,
students are left with little more to do than discuss their own sense of identification or indictment. It is an
approach to "multiculturalism" that paradoxically leads us further into ourselves, prompting some students
to identify in a reflexive way, inviting others to emote over their own white guilt. At its worst-and by that I
mean simply the least politically or socially consequential- the discourse of literary multiculturalism
produces platitudes about cultural Others or (even still worse), a kind of encounter group through which
we either articulate or assuage culpability as members of a racially unjust society.
Most of the students signed up for this course are planning to teach literature. And so the first thing I want
to suggest to you is this. If multicultural literary education is to have far-reaching, transformative effects in
the United States-a society wracked with ethnic conflict since its inception--it must re-imagine its
mission not in terms of readings lists or alternative canons alone, but rather in terms of the traumatic
contexts in which these texts are rooted. And so this course in multicultural U.S. literature will help future
teachers, as well as anyone else interested in the literary history of this country, a way into this subject by
sustaining an in-depth conversation about the nineteenth century as a period during which particular
struggles between sometimes literally warring ethnic groups provided the terrain for literary production.
Moreover, we will use this literature both as an entree into intellectual history and as the occasion to
examine historically remote antagonisms that continue to shape our daily lives as inhabitants of twentyfirst-century North America. These antagonisms will include those surrounding the enslavement of
millions of African Americans during the antebellum period; that expelled an entire nation of indigenous
peoples from their ancestral lands in what is now known as Georgia, Tennessee, and North Carolina; and
that annexed virtually half of Mexico in a war many Americans would seem to rather forget, or never
remember.

Course Requirements & Policies

Final Grades this semester will be determined in accordance with this formula:
Report .................................................... 10%
First Essay........................................ 15%
Midterm Exam .................................. 15%
Final Essay........................................ 25%
Final Exam ............................................. 25%
Citizenship........................................1.!!%
100%
You'll write two essays for this class. The first will be due on March 6, and will offer you the chance to
unpack a text you've found in the annals of the Cherokee Ph.oeni.x or El Clamor Puhlico, two newspapers
published in the nineteenth century by displaced populations of Americans, within the cultural contexts
we'll study. The second essay will be due on April 27 and will similarly give you the chance to develop a
statement about a text you will locate in any number of databases available to us, placing that text in
contexts that include the other texts and histories we'll study together.
You'll take a midterm and a final, on March 8 and during finals week. Each of these will test you
objectively on the reading and, in an essay section, ask you to synthesize what we've studied into wellcrafted essays responding to specific questions.
I'm going to assign each member of the class a short report, to run about ten minutes, concerning
contemporary realities for the descendants of the populations we'll be studying together. It is up to
presenters to research the issue assigned them, to create a handout that is helpful to fellow students trying
to get hold of the facts connected with this issue, and to devise a succinct way to teach the class a set of
basic facts concerning the subject matter. I encourage each member of the course to talk with me in
advance, leaving enough time to conduct additional research in case we decide, once conferring, that such
additional work is necessary.
Citizenship. Just as a democracy depends upon the active and thoughtful engagement of its citizenry,
university seminars depend upon students who meet their obligations to prepare for and carry out an
informed and rigorous discussion. Sometimes in this seminar I'll lecture, but most of the time we'll
exchange perceptions. So to do this well, you'll need to have read everything in advance and with the skill
and perseverance I would expect of a grown-up-having sharpened your reactions by taking notes,
committing questions to paper as they arise, drawing connections with other reading assignments and
things that other people have said, integrating such observations with the material I teach you through
lecture and handouts, and so on.
Sometimes students who won't talk tell me that the reason is that they are shy, or that they find the
prospect of speaking in front of fellow students intimidating. Here's how I want for you to think about
this: it is absolutely your duty, in any class you take in the English Department, to perform in class. If it
helps, understand the verb "to perform" literally. In other words, prior to class you must prepare for a
performance in which you do a kind of intellectual dance with your fellow students and with me. A small
class like ours offers certain advantages, and one is that no one can hide from their obligation to help
foment the kind of interesting discussions I require. If you find it intimidating to speak about texts you've
already studied in a welcoming, supportive context such as this seminar will be-or if you fail to
recognizing that this is about as welcoming and supportive as things will get in this world, outside of your
home-than with respect I have to say you have difficult days ahead of you.
But note that I don't expect anyone to come to class with all the "answers" about the texts we read,
especially since I don't have all the answers myself. I do expect you to have fought to understand before

showing up to class, and part of the point of the performance I describe above is to demonstrate having
fought. In any case, sometimes the point of class discussion isn't so much to "solve" problems as it is to
articulate them. So if you're confused about something-and you've meditated over it-try simply
describing the reasons for that confusion. Often, that's what participation looks like, believe it or not.

We should communicate outside of class to talk about your ideas, perceptions, and questions. Whenever
possible we should use my office hours for this purpose, or make an appointment if you're otherwise
committed during that time block. The second avenue at our disposal should be via phone, and in fact,
here's my personal mobile: 217.549.0130. Our last conduit should be by e-mail, because it's the least
efficient way of exchanging views. I'm not absolutely against it, but here's my requirement: if you send me
e-mail, I want you to write it well. It should start with a salutation, and in fact, during at least the first few
weeks, that salutation should be "Dear Professor Hanlon." Later, when we get to know each other and if we
get friendlier, I don't mind "Hey, Dr. Hanlon" or whatever, but until then I value a bit more formality. At the
end of the e-mail, you should sign your name. In between these two elements, you should write in
complete sentences, and you should avoid text-speak, most of which I do not understand and to which I
probably won't respond.
Want some free advice that can have serious ramifications for the quality of your communications over the
next few decades? I would recommend drafting all e-mails you send-whenever they are at all importantat least a few hours in advance and then coming back to them before hitting send. Do this, students, and
trust me: you'll be amazed at how drastically your correspondence improves, and at how much more often
you'll be sent the replies you would prefer.

Attendance Policy: Don't be absent. Being a strong class citizen means being here for each class meeting.
If you must know in advance, however, four or more absences will reduce final grades; in no case may a
student accumulate six and still pass the course. Also, students who habitually walk into class a few
minutes after it's started should find a professor who's into that and take their class instead.

Lastly, students are of course responsible for knowing Eastern Illinois University regulations and policies
regarding academic honesty. Plagiarism, even if unknowing or accidental, can result in your failing the
course and in further action by the university. Please note the English Department's statement on
plagiarism:
Any teacher who discovers an act of plagiarism- "The appropriation or imitation of the language, ideas, and/
or thoughts of another author, and representation of them as one's own original work" (Random House
Dictionary of the English Language)- has the right and the responsibility lo impose upon the guilty student
an appropriate penalty, up lo and including immediate assignments, of a grade of F for the assigned essay and
a grade of F for the course, and lo report the incident lo the Judicial AITairs Office.

If you have any questions about what constitutes plagiarism, feel free to ask me to clarify. Also, please
make a point of noting the following: I will not tolerate any form of academic dishonesty in this course. If
I come to suspect misconduct of any kind, I will become dogged about rooting it out, and if my suspicions
are confirmed, I will dispense appropriate penalties.

Required Texts:
Maria Amparo Ruiz de Burton, Who Would Have Thought It? (1872)
Gloria Azaldua, Borderlands/La Frontera (1987)
Frederick Douglass, The Narrative ofthe Life ofFrederick Douglass, An American Slave,
Written By Himself (1845)
William Wells Brown, Clore! (1853)
Harriet Wilson, Our Nig (1859)
Most other readings supplied through Booth Library e-reserves (password: ch3705), to be printed in time
for you to take notes and bring to class. A very few remaining readings I will hand out in class.

Reading Schedule

Neither Citizen
Nor Alien:
The Cherokee
Removal

Jan 7

Introductions

Jan 9

"The Negro's Wish" (1834)

Jan 11

Thomas Jefferson, Speech to the Chiefs of the Upper
Cherokees, May 4, 1808
Andrew Jackson, Letter to David Haley, 1829
Jackson, Message to Congress on Indian Removal (1830)

Jan 14-16

No class meetings-I'm giving a paper at the University of
Manchester

Jan 18

Elias Boudinot, An Address to the Whitei- (1826)

Jan23

Peruse issues of the Cherokee Phoenix: Feb 21 1828; Sep 10
1828; June 5 1830; June 25 1830
Report: Economic Outlook of the Eastern Cherokee Today

Jan 25

Cherokee Nation v. State of Georgia (1831)

Ralph Waldo Emerson, Letter to Martin Van Buren (1838)
Report: Economic Outlook of the Western Cherokee Today
Jan 28

Israel Folsom, "Lo! The Poor Indian's Hope" (1831)
Jesse Bushyhead, "The Indian's Farewell" (1838)
Report: The U.S. Bureau of Indian Affairs

Jan 30

DeWitt Clinton Duncan (Too-qua-stee), "The Story of the
Cherokee" (1882)
Report: Native Americans and the Gaming Industry

In the
Name of
Almighty
God:
The Annexation
of Texas

Feb 1

John Rollin Ridge (Yellowbird), "The Atlantic Cable," "Ode to
The National Flag," "Far in a Lonely Wood" (1847), "The
Stolen White Girl," ''A Cherokee Love Song"

Feb 4

Ridge (Yellowbird), selection from The Life and Adventures of
Joaquin Murieta (1854)

Feb 6

Thomas G. Cary, An oration delivered before the authorities ofthe
city ofBoston: at the celebration ofthe Declaration of
Independence, July 5, 1847 (1847)

Feb 8

Lorenzo de Zavala, Prologue and chaps. 1, 7, and 8 from Viage
a los Estados-Unidos de! Norte de America (1834)

Feb 11

John O'Sullivan,Annexation (1845)
Treaty ofPeace, Friendship, Limits, and Settlement between the
United States ofAmerica and the United Mexican States (1848)

Feb 13

Poems from El Clamor Publico, handout (1855-59)
Report: Agriculture in Mexico Today

Feb 18

Continue with poems from El Clamor Publico
Report: Mining and Industry in Mexico Today

Feb20

Maria Amparo Ruiz de Burton, Who Would Have Thought It?
(1872), chaps 1-8

Feb 22

Who Would Have Thought It?, pp. chaps. 9-18
Report: The North Atlantic Free Trade Agreement (NAFTA)
and the Mexican Economy

Feb 25

Who Would Have Thought It?, chaps 19-23
Report: NAFTA and the U.S. Economy

Feb 27

Who Would Have Thought It?, skip ahead to chaps. 36-37

Mar 1

Gloria Azaldua, Borderlands/La Frontera (1987), Preface, chaps.
1,2
Report: Arizona Law SB 1070

Mar4

continue Borderlands/La Frontera, chaps 5, 7; "sus plumas el
viento" (116-19), "El sonavabitche" (124-29), "To live in the
Borderlands means you" (194-95)
Report: Income levels among Mexican-Americans today

Mar6

First Essay due

Mar8

Midterm examination

Of an
Inferior
Order:
The Dred
Scott
Decision

Mar 11-15

Spring Break

Mar 18

Phyllis Wheatley, "To the King's Most Excellent Majesty,
1768" (1773); "On Being Brought from Africa to
America" (1773); "A Farewell to America. To Mrs. S. W."
Handouts. (1773)

Mar20

Dred Scott c Sandford (1856)
Report: Dissenting opinions of Justices McLean and
Curtis

Mar22

Frederick Douglass, "Is the Plan of the American Union
Under the Constitution, Pro-slavery or Not?" (1857)
Report: Income disparity today between white and black
Americans

Mar25

Douglass, "The Dred Scott Decision" (1857)
Report: Prison sentencing disparities today for white and
black Americans

Mar27

Douglass, Narrative ofthe Life ofFrederick Douglass, An
American Slave, Written by Hirnseif (1845), pp. 29-59

Mar29

Douglass, pp. 59-109
Report: College enrollment rates for white and black
Americans

Apr 1

Henry "Box" Brown, Narrative ofthe Life ofHenry Box Brown,
Written by Hirnseif(185l)

Apr3

Harriet Jacobs, from Incidents in the Life ofa Slave Girl, Written
by Herseif(186l)
Report: Race and the sex trade in the linited States

Apr5

William Wells Brown, Clotel (1853), pp. 43-82

Apr8

Clotel, 83-150

Apr 10

Clotel, 151-248

Apr 12

John Thompson, The Life ofJohn Thompson, a Fugitive Slave
(1856) pp. v-75

Apr 15

Life ofJohn Thompson, 75-143

Apr 17

Harriet Wilson, Our Nig (1859), pp. TBA

Apr19

finish Our Nig

Apr22-24

Come to class prepared to report on text from the Antislavery
Literature Project, the American Periodical Series, or 19thCentury African American Newspapers databases (see Essay
#2 handout)

Apr27

Final essay due, beginning of class

Final examination time and date TBA.

